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Discussion

Our results indicate that students’ social social achievement 
goals and their perception of support from teachers and 
peers matter for adolescents’ aggressive and bullying 
behaviors in the classroom.

Findings require the need to consider students’ internal beliefs 
and motives in the social doiman, and social context they 
are in to have a more comprehensive understanding on the 
nature and development of students’ aggressive and 
bullying behaviors in the classroom. 

Correspondence concerning this research should be addressed to Huiyoung Shin, 
Department of Educational Psychology, Oklahoma State University, 422 Willard 
Hall, Oklahoma State University, OK 74078.  E-mail: huiyoung.shin@okstate.edu

Sample
• Total Sample Size W1 736; W2 677

• 5th grade: W1 405; W2 339

• 6th grade: W1 331; W2 338.

• Gender:  48% Male and 52% Female.

• 2 waves of data collection: Fall(w1) and Spring (w2) of 
5th and 6th in elementary classrooms

Overt 

Aggressive

Relational 

Aggressive
Bullying

Gender -.21*** -.06 -.13**

Grade .04 .07† .06

Social Development Goal -.06 -.09† -.11*

Social Demonstration Approach Goal .12* .10* .17***

Social Demonstration Avoid Goal -.08† -.12* -.20***

Social Worry .16** .23*** .17**

Social Support from Teacher -.06 -.11** -.11**

Negative Peer support .09* .17*** .13**

Social Demonstration Approach x Social Support 

from Teacher -.12** -.13** -.15***

Gender x Social Support from Teacher .10* .02 .01

R2 .11 .15 .16

Note. † p < .10, * p < .05, ** p < .01, *** p < .001. Gender is coded 0 = male, 1= female. As suggested by Aiken and West (1991), only significant 
interaction terms were retained in final models. The standardized regression coefficients shown are from the final model with all main effects and 
interaction terms in the model. When the interaction terms were added to the models, they explained 2%, 1.6%, 2.1% additional variance (all 
significant at p < .05) for overt aggressive behavior, relational aggressive behavior, and bullying behavior, respectively. 

Results

Adolescents who had social development goal showed lower 
bullying and relational aggressive behavior. 

Adolescents who had social demonstration approach goal 
showed higher overt, relational, and bullying behavior.

Adolescents who had social demonstration avoid goal showed 
lower relational aggressive and bullying behavior.

Boys showed higher overt aggressive and bullying behavior.

Students who perceived higher social support from teachers 
showed lower relational aggressive and bullying behavior.

Students who perceived negative peer support showed higher 
overt, relational aggressive and bullying behavior.

Students who had social demonstration approach goals 
benefited more from higher teacher support.

Analysis

Separate multiple regression analyses were conducted for overt 
aggressive, relational aggressive, and bullying behavior. Social 
achievement goals, social worry and perceived support from 
teachers and peers (measured at Wave 1), as well as gender 
and grade, were entered as control variables. Preliminary 
analyses tested interactions between three social achievement 
goals and perceived support from teachers and peers as well as 
interactions between gender and grade, and perceived support 
from teachers and peers. Only significant interactions were 
included in the final model (see Table 1) 

Figure 1,2. Interaction of Social Demon-Approach Goal and Social Support 
from Teacher on (1) Relational Aggression and (2) Bullying Behavior
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Purpose of Study

The aim of the present study was to examine the link
between the social goals, students’ perception of
support from teachers and peers to have a better
understanding  on adolescents’ aggressive and
bullying behaviors in the classroom. We aim to
understand the contribution of both social
achievement goals and students’ perceived support
of relatedness from teachers and peers in explaining
aggressive and bullying behavior.

Background
Adolescents’ aggressive behavior is a common and 
serious problem in many elementary schools, 
affecting social adjustment of a large number of 
students. While it is known that normally 
developing children will still occasionally engage in 
aggressive behavior (Moffit, 1993), a rapidly 
growing body of research over the past decade has 
shown that both aggressors and victims are at risk 
for short-term and long-term adjustment difficulties 
(Ryan, 2008; Rodkin, Espelage, Hanish, 2015). 
Social goals have provided insight into the different 
behaviors that children and adolescents engage in at 
school (Rose & Asher, 1999; Wentzel, 2001).  One 
promising approach has been to examine the 
different orientations children have towards social 
competence (Erdley, Cain, Loomis, Dumas-Hines, 
& Dweck, 1997; Ryan & Shim, 2008). It is 
important to identify not only the students own 
social goals, but also the relational social context 
that can be identified directly from teachers and 
peers in the classroom.

Table 1. Regression coefficients for self-reported social behaviors at w2 
from social goals and relatedness from teacher and peer at w1 




